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Andragogy: Teaching adults

ADULTS LEARN DIFFERENTLY than young people. But more importantly, their reasons for learning are very different. Andragogy (Knowles, 1984), the theory of adult learning, attempts to explain why adults learn differently than other types of learners. 
Who is and who is not an adult learner?

Adult learners are volunteers. There is no compulsion involved when teaching adults and therefore motivation is not usually a problem. Adults tend to seek out learning opportunities. Often life changes, such as marriage, divorce, a job change, termination, retirement or a geographical change, serve as the motivation for the adult to seek new learning opportunities (Cross,1981).

Adults often seek out learning opportunities in order to cope with life changes. They usually want to learn something that they can use to better their position or make a change for the better. They are not always interested in knowledge for its own sake. Learning is a means to an end, not an end in itself.

These adults bring a wealth of information and experiences to the learning situation. They generally want to be treated as equals who are free to direct themselves in the education process (Zemke,1984). 

What are the differences between andragogy and pedagogy?
	
	Andragogy
	Pedagogy

	Demands of learning
	Learner must balance life responsibilities with the demands of learning.
	Learner can devote more time to the demands of learning because responsibilities are minimal.

	Role of instructor
	Learners are autonomous and self directed. Teachers guide the learners to their own knowledge rather than supplying them with facts.
	Learners rely on the instructor to direct the learning. Fact based lecturing is often the mode of knowledge transmission.


	Life experiences
	Learners have a tremendous amount of life experiences. They need to connect the learning to their knowledge base. They must recognize the value of the learning.
	Learners are building a knowledge base and must be shown how their life experiences connect with the present learning.

	Purpose for learning
	Learners are goal oriented and know for what purpose they are learning new information
	Learners often see no reason for taking a particular course. They just know they have to learn the information.

	Permanence of learning
	Learning is self-initiated and tends to last a long time.
	Learning is compulsory and tends to disappear shortly after instruction.

	 
	 
	 


Tips and Techniques for Teaching Adults 

· Use problem oriented instruction. Case studies, simulations problem solving groups make the instruction relevant to their situation.

· Instruction should be about tasks not memorization of content.

· Instructors need to put their egos aside and not be afraid to have ideas and instruction challenged. Don't be afraid to give up control.

· Make the environment comfortable and leave time for breaks (every 45- 60 minutes). 

· Instructors should use open ended questions to bring out the vast experiences of the adult learners.

Four keys to adult learning

· Let adults direct themselves in the instructional process 

· Integrate new information with previous experiences 

· Make sure the information is relevant 

· Make sure the information is readily useable for the learner

Therefore

When teaching EFL /ESL adult learner we must consider that….

a. they need to know exactly what and why they are learning;

b. they also need to be given an immediate opportunity to practice;

c. explanations have to be clear and straightforward;

d. although adult tend to be less  teacher-dependant than young learning they must be well oriented to how develop self-study;

e. rules must be previously established to clarify the teacher’s role in the learning process;

f. a positive atmosphere is a priority to develop self-confidence and oral practice. 

Principals to Top Notch TV teaching approaches

Top Notch series provide the opportunities for teachers to apply different approaches to different activities. That can be noticed in the book layout as well as in the teacher’s instructions. 

Note on eclectic approach 

The Eclectic Approach was proposed as a reaction to the profusion of teaching methods in the 1970s and 1980s and the dogmatism often found in the application of these methods.

A main proponent of the Eclectic Approach is Rivers (1981, Teaching Foreign Language Skills). According to Rivers, an eclectic approach allows language teachers "to absorb the best techniques of all the well-known language-teaching methods into their classroom procedures, using them for the purposes for which they are most appropriate" (p. 55). 

Teaching vocabulary

Note how each new vocabulary set is presented. First students are presented to the new words through illustrations or context. The author suggests that first students have to observe the new words and practice the sound of the words through repetition.  

When learning the vocabulary students are exposed to essential patterns of communication; here entitle as Social Language, both combined and exercised simultaneously.
Note: teacher must consider these modules to stimulate oral practice as well as to anticipate listening comprehension; here practiced in the video clips.

Grammar 

Grammar is usually presented in grammar boxes which are used as guides to students. It is followed by written practice. At this point it is suggested that the teacher illustrates these new grammar point with different examples, always writing on the board models of transformations and having students’ participation. Depending on the type of vocabulary practice some basic grammar operacionalization must be anticipated. 

Written exercises. The aim of such a course is mainly to create oral fluency, thus it is extremely important that written exercises are explained in class, assigned for homework and latter practiced orally in class. 

Video comprehension. Different from standard listening activities, video clips work to enhance listening comprehension and memorability. So that can work to attend both objectives students must be exposed to the essential patterns and vocabulary before they watch it. 

Production assessment – The objectives to be attained at the end of each unit can be verified in the conversation models presented in the course book teachers’ guide. In addition to the oral practices that are provided in the student’s book, students must have the opportunity to demonstrate the ability to act out such models of conversation.

TOP NOTCH TV  -  Guidelines

Warm up – 
Use the instructions given in the teacher’s manual to introduce the new topic. Drive students’ attention to the aims of the unit presented on the top-left side of the page. Present the modules (patters). Use The Teacher’s Guide and Pair Words Cards from TRD. Highlight them on the board. Ask and answer questions. Have students participate.
Vocabulary Presentation – Point to the  pictures on the student’s book or use the TRD vocabulary cards, or alternatively project  them on the screen and have students repeat the new words in groups or individually. Give any necessary explanation. Check students’ comprehension. Present the Sitcom video clip once. Ask students simple questions to check on their comprehension. Emphasize the new vocabulary and modules learned. In addition check on the teacher’s guide to present cultural aspects – Culture Notes, Language Notes and Corpus Notes

Vocabulary practice (A) – explain the activity. Do the whole activity with the class. Point to some students and ask to read the words aloud. Check any mispronounced word.
Grammar. 
Present the new grammar topic. Use the instructions given by the Teacher’s guide and the TRD ( Grammar Self-check) to help you to teach it. Then drive students’ attention to the box. Have students repeat them. Give further examples if necessary. Explain it. Check the students’ comprehension. Have them answer question or make questions.

Activity – 
explain the activity. Do 3 examples with the class. Give students some  minutes to do the activity. Check the answers.
Sitcom listening exercises. 
Drive students’ attention to the Sneak Peek Note. Play the video clip once. Drive students’ attention to the activity A. Play the vide once more, pausing it to check the answers.
Activity B – 
Have students repeat the sentences. Explain them. Play the video again.  Check answers.
Activity C – 
Explain the activity. Have sts. do the activity in pair. Check the answers.
Writing – 
Explain and assign it for homework. Have students practice the written activity in the beginning of the falling class. Do it as suggested in the students’ book.

Dubbing the scene – Preparation – Drive students’ attention to the video script 
pages. Have students read the script in small groups or in pairs. Presentation – Have sts. dub the scene with sound off and caption on. They first rehearse then they volunteer to present it to the whole class.
On-the-street – Introduce the topic. To teach any new vocabulary or grammar points  use the instructions given above. Play the video once and check students comprehension.

Activity A – View – explain the activity. Read the sentences. Play it once more. 
Check students’ answers.
Activity B – Explain the activity. Play the segment again to check the 
answers with the whole class.
Extend – 
Have students read the subtitle of the picture. Assign the activity for  homework. Practice it orally as the warm up of the following class.

Closing the unit – Students prepare dialogues based on the unit and act them out.
Note: There are four evaluations in this course. One mid written exam, one final written exam, one mid oral exam, which is in fact a qualitative assessment, based upon student’s performance, presence, punctuality and written exercises, and another final oral one.
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